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Abstract. Bullying among students is a serious issue that impacts their mental, physical, and social well-being and 

disrupts learning activities at school. This study aims to explore the role of teachers in preventing bullying in schools 

through collaborative art education, utilizing a case study approach at an elementary school. Collaborative art was 

chosen as a method due to its potential to encourage positive interactions and empathy development among students. 

Data were collected through classroom observations, in-depth interviews with teachers, and focus group discussions 

with participating students. The results indicate that teacher-facilitated collaborative art effectively reduces bullying 

behaviors, fosters harmonious relationships among students, and enhances social skills and empathy. In conclusion, 

collaborative art education shows promise as a preventive method against bullying, and it is recommended for broader 

integration as part of character education strategies in schools. 

Keywords The Role of Teachers, Bullying, Collaborative Art Education 

 

1. INTRODUCTION  

Bullying remains a persistent challenge in educational settings worldwide, with 

severe consequences for students’ emotional, physical, and academic development. 

Research has shown that bullying affects not only the victims but also the perpetrators 

and bystanders, contributing to a toxic school environment. Addressing this issue requires 

innovative and empathetic approaches that go beyond punitive measures. 

Recent studies emphasize the importance of integrating social-emotional 

learning (SEL) with collaborative classroom practices to address bullying. SEL programs 

have been shown to improve students' emotional intelligence and interpersonal skills, 

which are critical for fostering a positive school environment (Zins & Elias, 2017). 

Similarly, creative approaches, such as art-based interventions, enable students to express 

themselves and develop empathy, making them effective tools in reducing bullying 

behaviors (Eberle, 2018). 

The role of teachers as facilitators in shaping student behavior is critical. This 

study examines the use of collaborative art education as a tool to foster empathy and 

positive interactions among students, thereby preventing bullying. Collaborative art 

activities encourage teamwork, mutual understanding, and shared goals, aligning well 

with the principles of character education. The research focuses on understanding how 

teachers can leverage collaborative art to build a harmonious and inclusive classroom 

environment. Bullying remains a persistent challenge in educational settings worldwide, 
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with severe consequences for students’ emotional, physical, and academic development. 

Research has shown that bullying affects not only the victims but also the perpetrators 

and bystanders, contributing to a toxic school environment. Addressing this issue requires 

innovative and empathetic approaches that go beyond punitive measures. 

The role of teachers as facilitators in shaping student behavior is critical. This 

study examines the use of collaborative art education as a tool to foster empathy and 

positive interactions among students, thereby preventing bullying. Collaborative art 

activities encourage teamwork, mutual understanding, and shared goals, aligning well 

with the principles of character education. The research focuses on understanding how 

teachers can leverage collaborative art to build a harmonious and inclusive classroom 

environment. 

 

2. LITERATURE REVIEW  

Research has consistently highlighted the negative impacts of bullying on 

students' emotional and academic well-being. Victims of bullying often experience 

anxiety, depression, and lower academic performance (Goodenow, 2015; Zins & Elias, 

2017). Similarly, students who bully others are more likely to develop antisocial behavior 

and face disciplinary actions (Freeman & Sullivan, 2017). These challenges underscore 

the need for interventions that target both the victims and perpetrators of bullying, as well 

as the overall school environment. 

Collaborative art education has gained attention as an effective method for 

fostering empathy and reducing bullying. Johnson and Johnson (2009) argued that group-

based activities encourage cooperative learning, which reduces conflicts and fosters 

mutual understanding among students. Similarly, Eberle (2018) found that art projects 

provide a platform for students to express emotions and understand different perspectives. 

Such interventions align with the principles of social-emotional learning, which 

emphasize empathy, self-regulation, and relationship skills (Hughes, 2016; Zins & Elias, 

2017). 

Teachers play a critical role in implementing collaborative art activities. 

Research by Gray and Papatraianou (2018) demonstrated that teachers who actively 

facilitate group art projects create an inclusive classroom environment where students 

feel valued. This inclusivity helps reduce the social hierarchies often associated with 
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bullying. Moreover, Thompson (2015) found that teacher-led art sessions not only 

enhance students' creative skills but also strengthen peer relationships, further reducing 

the likelihood of bullying behaviors. 

Despite its potential, collaborative art education faces challenges such as a lack 

of teacher training and limited time within the curriculum. Miller and Almon (2012) 

emphasized the need for professional development programs that equip teachers with the 

skills to facilitate art-based interventions effectively. Additionally, Rankin (2020) 

highlighted the importance of school leadership in prioritizing arts education as a tool for 

social and emotional development. Addressing these barriers can enhance the scalability 

and effectiveness of collaborative art programs in schools. 

 

3. METHODS  

This study employs a qualitative case study approach, focusing on a single 

elementary school in Jakarta. Data collection involved multiple methods to ensure a 

comprehensive understanding of the research topic. Classroom observations were 

conducted to analyze teachers' facilitation techniques and student interactions during 

collaborative art sessions. In-depth interviews with teachers provided insights into their 

perceptions of collaborative art and its impact on bullying. Additionally, focus group 

discussions were held with students to capture their experiences and perspectives on the 

art activities. The collected data were analyzed using thematic analysis to identify 

recurring patterns and themes related to bullying prevention and the role of collaborative 

art. 

 

4. RESULTS 

Findings from In-Depth Interviews 

Teachers expressed a strong belief in the effectiveness of collaborative art in fostering 

empathy and reducing bullying. Key themes from the interviews included: 

 Empathy Building: Teachers noticed improved emotional understanding among 

students. 

 Conflict Resolution: Teachers highlighted that art projects provided a platform for 

resolving interpersonal conflicts. 
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 Inclusivity: Collaborative tasks helped integrate marginalized students into group 

activities. 

Findings from Classroom Observations 

Observations revealed several behavioral changes during collaborative art 

sessions: 

 Reduction in Negative Behavior: A noticeable decrease in teasing and exclusionary 

behaviors was observed. 

 Positive Interaction: Students frequently encouraged and supported each other while 

completing art tasks. 

 Increased Engagement: Participation levels increased as students worked 

collaboratively. 

Tabel 1. Classroom Observations 

Observed Behavior Before Intervention During Intervention 

 

After Intervention 

 

Instances of Bullying High Moderate Low 

Student Collaboration Low High High 

Emotional Support Among 

Peers 
Minimal Moderate High 

 

Findings from Focus Group Discussions 

Students shared that the art sessions made them feel more connected and valued. 

Key points from the discussions included: 

 Improved Relationships: Many students reported forming new friendships during the 

projects. 

 Sense of Belonging: Students expressed feeling more included in group activities. 

 Increased Confidence: Collaborative art allowed shy students to contribute 

meaningfully and gain confidence. 

 These findings collectively underscore the positive impact of teacher-facilitated 

collaborative art activities in reducing bullying and promoting a harmonious 

classroom environment. 
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5. DISCUSSION  

The findings reveal several significant roles that teachers can play in preventing 

bullying through collaborative art activities: 

1. Facilitating Open Communication: Teachers can create a safe and inclusive 

environment by encouraging students to express their ideas and emotions during 

collaborative art sessions. This helps in identifying underlying issues contributing to 

bullying. 

2. Promoting Teamwork: By assigning group art projects, teachers can foster a sense of 

shared responsibility and mutual respect among students. These activities require 

students to collaborate, listen to each other, and work towards common goals, 

reducing the likelihood of conflict. 

3. Modeling Empathy: Teachers play a critical role in demonstrating empathetic 

behavior. By actively participating in the art activities and showing genuine interest 

in students' work, teachers set an example of understanding and compassion. 

4. Addressing Power Dynamics: Collaborative art allows teachers to observe and 

address power imbalances among students. Teachers can intervene by assigning roles 

that encourage inclusivity and ensure that every student feels valued. 

5. Building Social Skills: Teachers use art activities to teach essential social skills such 

as conflict resolution, active listening, and constructive feedback. These skills are 

crucial in creating a supportive classroom culture. 

6. Reinforcing Positive Behaviors: Teachers can use collaborative art as an opportunity 

to recognize and reward positive interactions, reinforcing behaviors that contribute 

to a harmonious environment. 

These roles underscore the importance of teacher involvement in the successful 

implementation of collaborative art as a tool for bullying prevention. Structured guidance 

and proactive engagement by teachers are essential to maximize the impact of these 

activities. 

This study reaffirms the potential of collaborative art as a tool for bullying 

prevention. Unlike traditional punitive measures, art-based interventions focus on 

building positive relationships and emotional resilience. The findings align with previous 

research by Eberle (2018) and expand on the role of teachers as facilitators. 
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However, the study also highlights challenges, such as the need for teacher 

training in facilitating art-based activities and time constraints within the school 

curriculum. Addressing these issues could enhance the effectiveness and scalability of 

such programs. 

 

6. CONCLUSION  

Collaborative art education offers a promising strategy for preventing bullying 

in schools by fostering empathy, teamwork, and positive interactions among students. 

Teachers play a pivotal role in implementing these activities effectively. This study 

recommends integrating collaborative art into broader character education initiatives and 

providing teacher training to optimize its impact. 

 

LIMITATION  

This study is limited by its focus on a single school, which may affect the 

generalizability of the findings. Future research should explore diverse educational 

settings and examine long-term impacts of collaborative art programs. 
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